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Rationale 

This policy is rooted in our vision and values ensuring that all members of our school feel safe and are 

valued within an inclusive community. A safe and secure school environment is crucial for all members of 

the school community. 

At Brunton we celebrate the uniqueness that each individual brings to build a community that is welcoming 

and inclusive of all who pass through our doors. Our values are rooted in the notion of growing together to 

be the best we can be, learning from each other, building one another up and welcoming difference.  

We believe that through our vision and values, we will build a growing, compassionate community where 

knowledge is pursued with excellence, where friendship is rooted in respect, and where character is 

exemplified through actions.  

We strive to unlock the potential of every member of our school family enriching our community and 

inspiring the next generation to secure a bright future for us all. 

Our policy has developed through evidence informed research and practice, adapting practical procedures 

and practices from the authors Paul Dix and Tom Bennett sitting alongside The Zones of Regulation 

curriculum. We believe that positive behaviour can be taught explicitly and with compassion. 

Vision  

Our safe and nurturing environment will allow you to grow your unique talents, inspiring you to become a 
successful lifelong learner.  

“We come to school to have fun, make friends and create memories to last us a lifetime.” 
Brunton Voices 

Values 

We have 4 core values at the HEART of Brunton… 
Come as you are and grow with us, where we will teach you to be… 

 

 

 

 

 

 

 

 

Our Rules 

We have three simple rules we all adhere to: 

Ready, Respectful, Safe 

These rules are taught and modelled in a variety of contexts. These rules are heard in everyday 
conversations between adults and children alongside our values and in all behaviour interventions. Our 
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rules are shared with parents so they can reinforce them in conversations about behaviour with their 
children.  
 
Purpose  
 
We believe this policy will enable: 

• All children and adults to experience positive relationships through mutual respect and 
understanding of fairness and equality. 

• A positive learning environment in which children develop emotionally, socially, spiritually, 
academically and culturally. 

• Consistency and coherence in the approach of all staff members when managing children’s 
unexpected behaviour. 

• The recognition of positive behaviour which is ‘over and above’ the standard, creating a culture of 
high expectations. 

• The teaching and modelling of positive, caring attitudes where achievements are valued. 

• The development of children’s self-esteem, self-respect and self-discipline. 

• Clear expectations that are respected and unquestioned. 

• Consistent consequences for poor behaviour are clear and reasonable.  

• Consistent and embedded restorative practice. 

• Children to feel valued as individuals. 

• Children to take responsibility for their actions 

• Parents and carers to support positive relationships and behaviour through effective home-school 
communications. 

 
Developing Positive and Respectful Relationships 
 
Staff will provide clear rules and boundaries in which children can feel safe, thrive and learn effectively. 
These relationships support the basic emotional rights of children to feel safe, respected and valued and 
ensure they feel a sense of belonging to our school family. These rules will be built into our daily routines 
and should be relentlessly followed by all. Routines start in the first week of the new school year where 
each class teacher(s) establishes the norms of the classroom from lining up to going to assembly, from 
going out to play to coming back in to start learning etc. All children should know and follow the routines for 
their class.  
 
There is a shared responsibility among staff and children that our expectations for behaviour are 
understood, respected and unquestioned. All staff will provide a consistent approach to behaviour and will 
model this through their own behaviour e.g. language, response, follow-up, positive re-enforcement, 
sanctions, emotional control, routines for behaviour around school. 
 

‘This behavioural curriculum is taught by clearly outlining what behaviour students are 
expected to show in order to flourish. It must be concrete, and communicated in a 
language they understand.’ (Tom Bennet) 

 
Staff will teach and model positive relationships and behaviours by: 

• Showing the children that we have regard for them as individuals, welcoming them at our  
classroom doors every morning with a smile. 

• Teach children what good conduct looks like by setting and modelling clear routines and 
expectations.  

• Recognise good conduct publicly and correct inappropriate conduct privately whenever possible. 

• Respond consistently with the same recognition, language and sanctions. 

• Remain calm and assertive when managing inappropriate or unexpected behaviours. 
 
Zones of Regulation Curriculum  
 
Through the Zones of Regulation Curriculum, children will be taught a range of strategies to support them 
to recognise their feelings and to draw on strategies to support themselves to develop sensory regulation. 
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This will support children to become more aware of their emotional self and how this impacts on their 
executive functioning and metacognition skills. Children are taught to recognise how their emotional state 
impacts on others around them. The Zones of Regulation curriculum is taught as part of the school’s PSHE 
and Relationships curriculum. 

Recognising Positive Behaviour: 

Children will not be offered tokens for good behaviour however; staff will continue to give out stickers for 

good work and to recognise special efforts of individual children. We expect a high standard of behaviour 

rooted in respect for all. Staff will thank children for positive conduct whenever possible as this highlights to 

all children what we expect. 

Brunton School Values will be used to teach and highlight what we believe in as a school family and 

community. Children who are going ‘over and above’ in modelling a school value and impacting positively 

on the behaviour of others, should be praised publicly and held up as an example to others e.g. through our 

Golden Assembly.  

Recognition Boards 
 
All classes will have a Recognition Board that can be used as a collaborative strategy to encourage positive 
behaviours. Recognition is for effort and not achievement. Teachers decide upon one or more age-
appropriate learning behaviours to focus on e.g. respectful listening with the aim that all children will have 
their name on the board by the end of the agreed time (decided by the teacher).  
 
Children who have been given a sanction should still be recognised for demonstrating positive behaviours 
and their name will not be removed for displaying an unwanted behaviour at a later time.  
Children support one another towards their shared goal; once achieved, the teacher can reward the class 
collectively for their efforts e.g. a collective ‘fantastic’ or a couple of minutes added to their playtime.  
 
In Reception, children will be given a sticker to prompt parents and carers to talk to their child about their 
recognition. In all other year groups teachers should inform parents at consultations or during informal 
chats on the door on their child’s success. 
 
Behaviour Interventions 
 
Staff use the following steps when addressing children struggling to follow our school rules of ‘ready, 
respectful and safe’: 
 

1. Reminder is given 
A reminder of the rules/value not being followed. This will be delivered privately wherever possible. 
Repeat reminders if reasonable adjustments are necessary, making the child aware of their 
behaviour. Adults should aim to keep to this stage if at all possible. 
If the child is dysregulated staff will move to stage 3 and come back to stage two once the 
child is fully regulated. 

2. Last chance is issued 
Speak to the child privately and give them a final opportunity to engage. Offer a positive choice to 
do so referring to their previous good behaviour. 

3. Time to regulate 
A short time to calm down is offered to the child. Help them to breathe, look at the situation from a 
different perspective and compose themselves. This could take place in a safe space within the 
classroom or in another teacher’s class. A short time to regulate is offered to the child, staff remind 
or lead regulation from staff toolkit. 

4. Repair 
            Shine a light on the unwanted behaviour using restorative questioning to support the child in  
            self-reflection. Separate out the behaviour that the child uses from the child themselves and make 
            links between cause and effect, actions and consequences. The timing of this in relation to the  
            incident is critical e.g. a quick chat at break time, a conversation in the yard or a more formal  
            meeting at lunchtime. In some instances, it may be more appropriate to address this the following 
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            day. 
 
Staff will aim to keep things at the ‘Reminder’ step and not accelerate quickly through the four steps of 

intervention. However, if a child reaches ‘Repair’ a conversation will take place encouraging the child to 

consider: the impact of their actions on others; what can be done to put things right and how they might  

do things differently in the future. These conversations are essential to the approach.  

 

Children will be praised in public and coached in private. No naming of children on the board associated 

with presenting negative behaviours. This is a private matter between the teacher and the child and will 

receive no such publicity, nor will children be named and shamed in this way. Staff will not publicly share 

sanctions e.g. tally of minutes lost from a playtime on the board. 

 

An example of a scaffolded intervention at points 1 to 3 

Adapt to fit with the context of the incident and the age of the child: 

• I noticed you are….(having trouble getting started/struggling to get going/wandering around the 
classroom) 

• This is a reminder that we need to be (ready, respectful, safe) 

• You now have the chance to make a better/safer choice. 

• You have chosen to …(move to the back/catch up with your work at lunchtime). 

• Do you remember last week when you… (completed a fantastic piece of work in your Amazon 
project/got that positive note)? That is who I need to see today… 

• Thank you for listening (provide some time for children to reflect). 
(Paul Dix, When the Adults Change, Everything Changes) 

 
Repair and Restorative Conversations at point 4 

 

In order to help a child understand the impact of their actions, they should be coached through the process 
as outlined in point 4 previously. If a restorative conversation is needed with a child, staff will ensure this 
takes place privately when the child is emotionally regulated and has a chance to respond calmly. Staff 
should frame the conversation with the following set of questions to help move the child towards the 
solution. The adult supporting the child through the conversation will do so calmy and without any further 
blame. They should use the Zones of Regulation to help the child recognise their emotions at the time of 
the incident.  
 

1. What happened?  
2. How were you feeling? Show me on the zones. 
3. How did this make other people feel? How were other people affected? 
4. What should we do to put things right?  

 
(Based on the work of Paul Dix, When the Adults Change, Everything Changes) 

 
Sanctions with Restorative Practice 
 
Sanctions should: 

• Make it clear that unsafe and/or disrespectful behaviour affects others and is taken seriously, 

• Support the alteration of the behaviour as opposed to being a punitive measure, 

• Support children in taking responsibility for their actions, 

• Support children to understand the impact of their behaviour on others, 

• Encouraging reflection and the opportunity for the child to understand why the behaviour is 
undesirable, 

• For the child to understand it is the behaviour that is unacceptable and not them, 

• Review and revisit behaviour expectations, providing clarity about the specific rules that have been 
broken; how the incident might be handled differently next time, 

• Be consistently applied by all staff to ensure children and staff feel supported and secure, 

• Not apply to a whole group for the activities of individuals. 
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The consistent use of sanctions with restorative practice ensures relationships are maintained during this 
process and no trust is lost. Immediacy of response is more effective than the size of the sanction.  
 
It should be noted that some children may have a bespoke package of support that should be followed to 
support them in managing their behaviour and relationships. 
 
Examples of Sanctions delivered by staff: 
 
1. Reminder (one given) 

Praise another child following the rule first. 
Link conduct back to school rules and values. 
Remind child of when they demonstrated successful conduct. 
Doesn’t require a long discussion. 

 
2. Last Chance (one given): 

Name… 
Explain rule broken or value not followed ‘by doing X you are not being Ready/ Respectful/ Safe’. 
‘I will note your name and we will discuss this at the end of the lesson.’ 
Presuppose success ‘Thank you for now doing this’. 
Discuss with child what happened and how it could be avoided in future for 2 minutes at the end of the 
lesson. 

 
3. Time out (the general guidance is the child’s age plus one minute): 

Inform the child that they have chosen to keep breaking a school rule or not follow school values and 
that this has a consequence. 
Miss the next break to discuss and catch up on missed learning. 
If the consequence of time out does not work e.g. the child prefers to miss a break either send to a 
partner class (with work) or use a consequence that the adult knows will have an impact. 
To try and stop it from getting to 4, ensure parents/carers are informed of this timeout and the 
behaviour so they can reinforce and talk to their child about what has happened at home and 
work with you to stop getting to the next stage. 

 
4. Sent to HT/ SLT Office for Time out/ behaviour discussion IF: 

Direct instructions are being refused (skip all previous steps). 
Further rules being broken following time out in another class. 
Child spends 5 minutes with HT discussing behaviours. They return to complete missed learning at 
playtime.  
Teacher contacts parents/carers to inform them that their child has reached this stage. 
 

If a child refuses to leave the classroom, or they are disrupting learning: 
Remind the child that their choices are disrupting others and that they must now follow  
instructions. 
Walk away and allow 30 seconds – 1 minute ‘take up time’. 
Ask the child again to follow the instruction, telling them that refusal will result in a member of SLT  
being called to help them make the right choice. 
Call a member of SLT (don’t bring the child to the HT office).  
 

If the child is placing themselves or others at immediate risk: 
If the child poses a danger to others in the classroom, remove the class immediately and call for help 
form SLT using class telephone. 

 
Sanctions during break/ lunch times: 
 
1. Listen to the problem: When you haven’t seen the alleged incident: 
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• Speak to children individually to ascertain their account. Ask each child to ‘tell me what happened’. 
Ask each child not to interrupt each other. Make sure that everyone involved gets a chance to talk. 
Ask who else saw what happened and speak to them as well.  

• Make sure that your body language and voice is neutral. Having heard all viewpoints, summarise 
what happened and ask if everyone agrees with this version of events. 

• Most children just want to be heard, so please invest time in listening. 

• For minor disagreements (arguments over games, miscommunications etc) offer advice about how 
to move forward. For accidental trips etc suggest an apology might help. 
 

2. Reminder: When a child or group has made a poor (although not deliberate) choice: 

• Link back to the school rules. 

• Remind the child of when you saw them playing well. 

• Delivered privately away from the group. 
 

3. Caution: When a child or group has repeated a poor choice: 

• Remind the child of the rule broken or value not followed. 

• Explain the ‘time out’ consequence if the conduct continues. 

• Tell the child to think carefully about their next choices. 
 
4. Time out (after reminders/cautions, unless someone has been deliberately hurt):  

• Tell the child that they now need some time to think about their choices. 

• Ask them to sit on a bench for 2-5 minutes. 

• Talk to them about what happened to lead up to this.  
 
5. Repair: 

• Before letting the child leave the bench, have a quick conversation about how they will  

• make successful choices. 

• End the conversation positively.  
 
6. Sent to SLT: 
Where there has been deliberate aggression & repeated poor behaviour, take straight to  
SLT, missing previous steps. 
 
Parent and Carer Involvement  
 
We believe that parents/carers should be fully informed of any changes to children’s day-to-day behaviour 
in particular outstanding achievements or presentation of unsafe and disrespectful behaviour. When 
repeated patterns of behaviour give cause for concern, conversations with parents and carers may, in 
certain circumstances, explain the behaviour when factors, external to school, may be affecting the child. It 
also helps to build the partnership of trust between home and school providing consistent and joint action 
which can strengthen the impact of any intervention put in place.  
 
For Children who don’t respond 
 
If staff are continuing to see negative behaviours repeatedly and this has been communicated with parents, 
children will have regular sessions with the Headteacher to identify difficulties and set a target for the child 
to work on. The headteacher will review this at their discretion with the child until positive behaviour is 
resumed or achieved. If this is not effective then the Headteacher will ask for a meeting with parents and 
the class teacher to instigate a support or safety plan at which point it may be appropriate to discuss 
referral/s for external support. 
 
Individual Behaviour Plans 
 
Some children require extra support or resources to manage their behaviour successfully. Individual plans 
are created through discussion with class teachers, parents and carers, members of the leadership team 
and SENDCo (if the child has any additional needs). Individual plans would provide clear strategies to 
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support the child overcome any barriers they face during the course of the day. This could include: entry 
into school, use of safe spaces, adult support, reduced timetable, home lunches. Whenever possible and 
appropriate, plans aim to develop independence over time, removing the intervention. 
 
SEND and Behaviour  
 
While pupils struggling with safe and respectful behaviour might need a tailored approach, they do not 
necessarily have a special educational need. Similarly, children with SEND will not necessarily need 
additional support with their behaviour. When supporting a child presenting with behavioural issues and 
known to have SEND, understanding best practice for supporting that particular child may be crucial to 
supporting them in class. Clear lines of communication with both the SENDCo and parents and carers will 
support the teacher in creating an individual plan which will meet their specific needs.  
 
Recording Behaviour on CPOMS (online monitoring system) 
 
Should behaviours consistently fall short of those expected, over a period of time, or be deemed sufficiently 
serious in a single instance, staff will discuss issues with a member of the Leadership Team in addition to 
recording incidents on the online monitoring system, CPOMS. Documenting in this way ensures a clear and 
accurate picture is gathered regarding behaviour across the school and consistency in the ways in which 
issues with behaviour are addressed. Incidents recorded on CPOMS need to be concise, objective and 
factual. Staff are encouraged to record incidents succinctly and verbatim where possible, followed by the 
‘actions’ already/to be taken. We will always strive to ensure the pupil’s voice is heard and recorded. 
 
 
Physical intervention – the use of reasonable force 
At Brunton we make sure we are aware of our duties of care and follow the law. The law states that it  
is permissible to use reasonable force to prevent children and young people committing an offence,  
injuring themselves or others, or damaging property, and to maintain good order and discipline in the  
classroom. The latest guidance from the DfE can be found here: Behaviour in Schools - Advice for 
headteachers and school staff Feb 2024 
 
The use of physical intervention techniques is only one aspect of co-regulation and is usually the last  
resort when it is deemed absolutely necessary. It may resolve a short-term situation, but the longterm aim 
must be to help the child or young person to be able to self-regulate during times of stress. 
If such actions are necessary, the actions that we take aim to use the minimum amount of force  
necessary for the minimum amount of time necessary. Where physical intervention is needed, this is  
recorded and reported immediately to the SLT. The intervention is shared with parents.  
 
The use of Suspensions and Permanent Exclusions as a consequence 
 
Brunton First School is a nurturing, inclusive school built on high expectations and mutual respect.  Our 
approach to behaviour and relationships is rooted in our four core values: Respectful, Kind, Independent, 
and Proud. We set high expectations for all, teach self-regulation, and model positive relationships across 
the school day. 
 
Exclusion is not a routine response. It is used only in rare and exceptional cases, when the behaviour in 
question presents a serious risk to the safety, learning, or wellbeing of others, and when all other strategies 
have been explored. 
 
Even in these circumstances, we maintain our commitment to compassion, fairness, and support. Every 
decision is made through the lens of the child’s context, guided by our Behaviour and Positive 
Relationships Policy, and delivered with clarity and purpose. 
 
Exclusion—whether suspension or permanent—is a last resort, used only when all other strategies have 
been tried or when a child’s behaviour presents a serious breach of the Behaviour and Positive 
Relationships Policy. 
 

https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf
https://assets.publishing.service.gov.uk/media/65ce3721e1bdec001a3221fe/Behaviour_in_schools_-_advice_for_headteachers_and_school_staff_Feb_2024.pdf
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We are committed to: 
• Early identification of need through a graduated response 
• Embedding consistent expectations across school: Ready, Respectful, Safe 
• Using structured support such as the Zones of Regulation, restorative conversations, and 

individual behaviour plans 
• Applying a response that is proportionate, fair and clearly explained 

 
Exclusion may be considered in situations involving: 

• Physical assault against a pupil or adult 
• Verbal abuse, threats, or discriminatory language 
• Persistent and significant disruption to the learning of others 
• Possession or use of prohibited items 
• Serious breaches of safety, trust, or school values 

 
There are two types of exclusion: 

• Suspension (fixed-term): Temporary removal from school for a set number of days (up to 45 school 
days in one academic year) 

• Permanent exclusion: The child is no longer allowed to attend Brunton First School. Full-time 
education will be arranged by the Local Authority from Day 6. 

 

Suspension (Fixed-Term Exclusion) 

A suspension is a temporary removal from school for a fixed number of days, up to a maximum of 45 
school days in a single academic year, including across multiple incidents. 
 
Where a pupil is suspended: 

• Work will be provided and marked for the first five school days of the suspension 
• If the suspension exceeds five school days, the school will arrange suitable full-time education 

from Day 6 onwards 
• The pupil’s absence will be recorded appropriately using attendance code E (excluded but no 

alternative provision), or B/D where provision is in place 
 

Suspensions can only be authorised by the Headteacher or Acting Headteacher. The Local Authority is 
notified immediately, in line with the Education Act 2002 (Section 51A) and the School Discipline (Pupil 
Exclusions and Reviews) Regulations 2012. 

If a pupil’s total number of suspended days exceeds 15 in a term, the Governing Body will meet to review 
the exclusion. 
 

Permanent Exclusion 

A permanent exclusion means that the child is no longer permitted to attend Brunton First School.  
This decision is made only in response to: 

• A serious one-off incident that constitutes a significant risk to pupils or staff, or 
• A pattern of persistent breaches of the school’s Behaviour Policy despite structured intervention 

and support. 
 
Permanent exclusion is only applied after alternative strategies—such as behaviour plans, external agency 
involvement, or a managed move—have been considered and documented. 
In accordance with the Education (Provision of Full-Time Education for Excluded Pupils) Regulations 2007, 
full-time education will be arranged by the Local Authority from the sixth school day of the exclusion. 
 
The decision to permanently exclude is made by the Headteacher in consultation with the Chair of 
Governors, and will always be: 

• Proportionate to the behaviour in question 
• Evidence-based, not reactive 
• Sensitive to the child’s needs and background, in line with the Equality Act 2010 and Children 

and Families Act 2014 

https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf
https://www.legislation.gov.uk/uksi/2007/1870/made
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Grounds for Suspension or Permanent Exclusion 

Exclusion may be considered for behaviour that represents a serious breach of the Behaviour and Positive 
Relationships Policy, or where there is a risk to the safety or integrity of the school.   
This includes (but is not limited to): 

• Physical assault or verbal abuse towards pupils or adults 
• Discriminatory, bullying or prejudice-based behaviour, including racist, sexist, homophobic, or 

transphobic conduct 
• Sexual harassment or violence, including online behaviours 
• Persistent and deliberate disruption to the learning or wellbeing of others 
• Possession or use of prohibited or dangerous items (e.g. weapons, controlled substances, 

fireworks) 
• Serious damage, theft, or vandalism 
• Malicious allegations or behaviour that undermines trust and safety 
• Behaviour outside of school that impacts safety, reputation, or wellbeing inside school 

 
All decisions are made in line with the Equality Act 2010, with consideration of SEND, safeguarding, and 
contextual factors. 
 

Deciding whether to Suspend or Exclude 

Only the Headteacher (or Acting Headteacher) may authorise a suspension or permanent exclusion. This 
decision will always be made in response to a serious breach or persistent breaches of the school’s 
Behaviour and Positive Relationships Policy, and only when allowing the pupil to remain in school would 
seriously harm the education, safety or wellbeing of others. 
 
Before deciding to exclude, the Headteacher will: 

• Consider all relevant evidence, including witness statements, contextual information, and records 
held on CPOMS 

• Consider all available evidence carefully, using a ‘more likely than not’ approach to decide what 
happened, and take into account whether the pupil may have been provoked or influenced by other 
factors. 

• Review the pupil’s age, stage, SEND status, safeguarding context, and any relevant external 
agency involvement 

• Consider whether the pupil is known to a social worker or is a Looked After Child, and involve 
relevant professionals early 

• Assess whether the behaviour may reflect an unmet need, trauma response or safeguarding 
concern 

• Explore whether alternative responses are appropriate, such as restorative practice, adjusted 
provision, or a managed move 

• Ensure the exclusion decision is proportionate, reasonable and in line with legal guidance 
 
The pupil will always be given the opportunity to share their version of events. Where needed, this will be 
supported by a familiar adult, advocate or parent/carer. 
 
Exclusion is a last resort. It is not used in isolation, but as part of a wider consideration of the child’s needs 
and the school's responsibility to protect its community. 
 

The school’s exclusion policy sets out the process by which Brunton First School manages suspensions 
and permanent exclusions.  
 
 
 
This policy will be reviewed at least biannually 
 
Policy devised: April 2024 and amended August 24 
 
Policy reviewed and amended: May 2025 


